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Abstract 

This study investigates the acquisition of English word stress by ESL learners in Hong 

Kong, and assesses the efficacy of unlimited access to an online pronunciation tutoring 

programme. Twenty learners in foundation English language classes at the university 

level were recruited to participate in this study.  Ten students were given an online 

programme as a supplement to a 30-hour English course, and were requested to 

practice on their home computers. Their development in spoken English was 

compared with a control group of ten students who did not use the online resource.  

The online programme My ET was evaluated according to Chapelle’s (2001) six criteria 

for CALL assessment. The learners were pre- and post-tested by two experienced raters 

of pronunciation. A questionnaire was then distributed to inquire into the 

pronunciation learning experiences and attitudes towards the online learning. Results 

indicate that the online pronunciation tutoring was fairly effective in improving the ESL 

learners’ ability to produce and perceive correctly different stress patterns in words, 

phrases, and sentences, and that students also had a positive attitude towards online 

pronunciation instruction and activities. The findings also reveal that practice with the 

programme was beneficial to those students who began the course with a strong foreign 

accent, but it was of limited value to students who began the course with better 

pronunciation. 

Keywords: self-direct learning, speech production, supra-segmental awareness 

 

Introduction 

 

In recent years, computer-assisted pronunciation training has been intriguing to 

many English as a second language (ESL) teachers, and implemented in the classroom 

curriculum or self-accessed blending learning. Online learning is seen as an 

autonomous process, to be regulated by the learners’ expectations, goals, existing 

schemata, and intentions. By using search engines and clicking on hyperlinks, learners 

can obtain immediate access to the information that interests them. However, Seferoglu 

(2005) asserts, ‘there have been very few studies so far which test the effectiveness of 
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computer-assisted pronunciation training’ (p. 306). Some studies are interested in the 

training effect on the development of students’ abilities in pronunciation in general. For 

instance, Machovikov et al. (2002) designed a computer-based pronunciation system for 

detecting word pronunciation errors. They evaluated the system through finding the 

conformity between experts' and the system's estimations. Hardison (2004) found that 

there are significant effects of computer-assisted training in the acquisition of L2 

prosody and generalisation to segmental accuracy and novel sentences. Hardison (2005) 

further suggested that meaningful contextualised input is valuable in prosody training 

when the measurement is at the level of extended, connected speech that is typical of 

natural discourse. However, very few studies have put emphasis on computer-assisted 

pronunciation training on English word stress. 

Avery and Erlich (1992) and Kenworthy (1987) agreed that all second language 

learners will need practice in English word stress.  This is unlike many other languages 

that indicate the prominence of a syllable through pitch only.  Stress in English is 

marked by length, greater loudness, a rise in pitch, and usually vowel clarity.  Bai 

(1994) proposed four different functions of English stress: distinctive function; highlight 

function; rhythmic function; and communicative functions.  Stress must be considered 

from the perspective of both the speaker and the listener (Taylor, 1996).  If the 

speaker does not use stress in an appropriate way, the native speakers might find it 

difficult to understand words.  It also would make the listener misunderstand what the 

speaker is trying to say.  The listener will not get cues about what words are important 

and when the speaker’s thought is finished.  The situation could result in either the 

speaker or the listener feeling frustrated or embarrassed when the misunderstanding is 

cleared up, or the speaker might just express the opposite meaning and unconsciously 

offend the listener.  Therefore, stress is not an optional extra, but rather a core part of 

the language.  However, it is easy for some English teachers to neglect or forget this 

aspect of teaching.  Some teachers might lack proper training in stress teaching and 

confidence in providing correct models.  

Much of the research indicates that native speakers organize English by stress 

patterns in their brains; they process the sounds and listen for the stress patterns rather 

than individual sounds (Brown, 1991; Celce-Murcia, Briton, & Goodwin, 1996; 

Kenworthy, 1987).  Yan (1987) also pointed out that the mastery of stress could help 

students to enhance their listening comprehension.  If non-native speakers make a 

stress mistake within a word or sentence, native speakers might not be able to 

understand the word or sentence.  Therefore, manipulating the stress patterns of 

English improves not only pronunciation, but also the comprehension of spoken 

English.   

Although stress in both English and Chinese have similar features – raising the 
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pitch, speaking in a louder voice, and lasting for a longer time – stress functions 

differently in English and Chinese.  Basically, English is a stress-timed language, in 

which the stressed syllables recur at equal intervals of time while each word has 

different syllables. Chinese is a syllable-timed language, in which every syllable is 

pronounced at equal intervals and with almost the same amount of stress as in English. 

Yet, almost every word has only one syllable (Kelly, 2000). 

At the word level, stress in English is phonemic since the location of the stress 

could differentiate the meaning of words.  For instance, English uses stress on 

different syllables to distinguish the verb ‘re΄cord’ and the noun ‘΄record’.  In Chinese, 

stress is not phonemic and it cannot discriminate the meaning of a word; it is tone that 

can contrast meaning of words.  The differences between these two languages may 

cause problems for Chinese learners in learning English stress.  Chinese learners will 

tend to have problems in English reduction and blending in English everyday speech.  

They find it difficult to reduce unstressed syllables and blend words in the same thought 

group.  Thus, their English might have a staccato rhythm or sound distracting.  

Moreover, Chinese learners will probably fail to indicate focus, which should be 

expressed by stress because of the different ways to manifest information focus (Bai, 

1994).  Furthermore, Chinese learners might use different tones to indicate different 

lexical meanings.  Stress does not play an important role in Chinese communicative 

speech and is easily neglected by Chinese learners (Cheng, 2002).   

The teaching of different aspects of pronunciation, including word stress and 

sentence stress, has fallen far behind that of the four basic skills in English.  A teacher 

of pronunciation needs to be able to help students with both the perception and 

production of the target sounds.  For decades, teachers have supported their 

instruction by using audio, video, signal analysis software, and online resources.  

Hardison (2002) has shown that audio-visually trained learners of French not only 

improved their prosody, but also their segmental accuracy. Coniam (2002) explored 

EFL learners’ attitudes towards supra-segmental features such as stress.  He reported 

that the use of audio software gave them a perspective that they had not been able to 

appreciate before.  However, these studies were conducted on a limited number of 

participants over a limited period of time and had serious methodology deficits that 

threaten their reliability (e.g. conducting research on only one experimental group, 

limiting evaluating computer-assisted pronunciation programmes to the investigation of 

participants’ opinions about the programmes, and using unreliable scales to evaluate 

student performance).  

In summary, as Chinese is one of the tone languages that does not distinguish 

stress; English stress contains a great degree of difficulty for most Chinese students.  

Due to its important role in English language learning, the stress differences must be 
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learned and practiced.  Therefore, it is urgent and essential to examine closely the 

current online tutoring and learning of stress acquisition in Hong Kong and to supply 

reliable strategies to improve both. 

The main purposes of the study are to measure the accuracy of Hong Kong 

ESL learners’ perception and production of English word stress and to assess the 

efficacy of an online tutoring programme for stress acquisition.  To investigate the 

topic more completely, this study also examines students’ learning experiences and 

difficulties with English word stress by task measures and self reports.  The research 

questions raised are as follows: 

1. What are the Hong Kong ESL learners’ error patterns in English stress? 

2. How effective is the online tutoring programme in improving their ability to 

produce and perceive different stresses?  

3. What are their attitudes towards the online tutoring programme?  

 

Method 

This section is to describe the participants and procedures in this investigation 

on word stress acquisition.  The measures of experimental tasks and the criteria of the 

online tutoring programme are then described. 

 

Participants 

 

Twenty university students participated in this study: eight males and twelve 

females, with ages ranging from 18 to 20 years old.  All of them were local Hong Kong 

students without overseas learning experiences, and are now first year students at a local 

Hong Kong university. 

 

Procedures 

 

Twenty students were randomly divided into two groups.  For the 

experimental group, ten students were given an online pronunciation programme as a 

supplement to a 30-hour English course (ten weeks), and were requested to practise on 

their home computers. Their development in spoken English was compared with a 

control group of another ten students who did not use the online resource.  They were 

asked to practice reading strategies online instead.  One requirement of the course was 

at least six hours of individualized computer-assisted learning.  In the spring term of 

2009, students followed the normal course plan and were pre- and post-tested for the 

purposes of future comparison. 

Two experienced raters of pronunciation administered the students’ pre- and 
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post-tests. One perception task, one paragraph reading task, and one control talk task 

were administered both at the beginning and end of the course.  A questionnaire was 

then given in order to evaluate the three online resources and elicit such information as 

age, native language, English learning experiences, contact time with native speakers, 

attitude, and motivation. 

 

Task Measures 

 

Among the stress assignment rules, stress shifting from one syllable to another was 

commonly observed as the most difficult task for language learners.  Our task 

measures were thus confined to the following six derivational suffixes: -ion , -ic., -ical, -al, 

-ity, and -ate.  The suffix word stress can cause the stress patterns in the root to shift 

from one syllable to another.  The following examples could cause the stress to shift to 

the syllable immediately preceding the suffixes (e.g. –ion/relation; -ity/ BREvity).  The 

stress placement in words containing suffixes such as –ate occurs two syllables before 

the suffix (e.g. -ate/Duplicate). The procedure and instruments in this study were 

simplified and revised forms of those used by Park (2000) and Kuo (2004).  

Tasks consisted of three major parts:  

(1) Part 1: multiple choice perception task 

(2) Part 2: paragraph reading 

(3) Part 3: control talk 

Unlike the testing instruments used in many other studies, the testing instrument 

for the perception test included word stress contexualised in sentences rather than at 

the word level.  It has been argued that results from experimental studies, which 

artificially isolate target language words and sounds, do not indicate the true perception 

skills of subjects because words rarely occur in isolation in real speech (Tarone, 1987).  

The perception task contained underlined key words contextualised in sentences, and 

the student had to choose which syllable contained the main stress in each word.  Key 

words refer to words chosen by the researchers that contain common word stress rules 

found in several pronunciation textbooks (Beisbier, 1995; Dauer, 1993; Lane, 1993).  

All key words are used in the both perception and production tasks.   

The production tasks used in this study included a paragraph reading task and a 

control talk.  The paragraph reading task was to read a short paragraph consisting of 

ten sentences that contained the same ten key words in the first perception task.  To 

constrain the avoidance, the control talk with key words was used whereby the subjects 

were asked to talk about their hobbies.  These types of tasks were chosen for two 

reasons.  First, students should be tested on their ability to communicate meaning in 

more realistic situations.  In order to engage in authentic communication, participants 



TESOL Journal 50 
 

TESOL Journal, Vol. 6(1), June 2012,  ISSN 2094-3938 
 

must engage in spontaneous discourse in stretches above the sentence level.  Second, 

in a testing situation, participants should be allowed the freedom to use language 

creatively.  However, because students might avoid using the target features in free 

speech, the tasks in this study included the requirement of using key words containing 

the target features.  The advantage of using these two control tasks is that they allowed 

the inclusion of both key words and student-produced language. 

 

Criteria for CALL Assessment 

 

The selected online pronunciation programme with English stress component 

was selected My ET http://www.myet.com/MyETWeb/PersonalizedPage.aspx.  

The ten students in the experimental group were requested to evaluate the 

online resource at the end of the course.  They followed the guidelines according to 

Chapelle’s (2001) six criteria for CALL assessment, which includes: language learning 

potential; learner fit; meaning focus; impact; authenticity; and practicality.  Chapelle 

defined a set of criteria, as summarized in Table 1.  

 

Table 1 

Criteria for CALL Evaluation 

Criteria Explanations 

1. Language learning 

potential 

The degree of opportunity present for beneficial focus on 

form. 

2. Meaning focus The extent to which learners' attention is directed towards the 

meaning of the language. 

3. Learner fit The amount of opportunity for engagement with language 

under appropriate conditions given learner characteristics. 

4. Authenticity The degree of correspondence between the learning activity 

and target language activities of interest to learners out of the 

classroom. 

5. Positive impact The positive effects of the CALL activity on those who 

participate in it. 

6. Practicality The adequacy of resources to support the use of the CALL 

activity. 

 

 

Results 

 

In this section, students’ background information is summarized. The overall 

performance across three tasks produced between two groups of students are reported.  

http://www.myet.com/MyETWeb/PersonalizedPage.aspx
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The error rates and error types from the perception and production tasks are discussed 

in detail.  Finally, students’ attitudes towards word stress learning and online tutoring 

are analyzed. 

The 13 female and 7 male students ranged in age from 18 to 23 years old 

(average of 20.74 years).  In general, subjects had considerable English instruction in 

terms of years (average of 12 years). Most subjects had never been to an English 

speaking country.  Only four subjects had been to Australia and the UK, ranging from 

one week to two years.  In general, 72 percent of the subjects had spent less than one 

hour per week talking with native speakers of English.  Of all their English teachers 

that had taught them so far, only 23 percent were native speakers of English.  The 

above statistical descriptions show that the subjects had not been given sufficient natural 

exposure to English in their daily life. 

 

Overall Scores 

 

The average scores for the three tasks for the two groups are displayed in Table 

2.  The mean overall scores for the three tasks for the control group increased slightly 

from the pre-test to the post-test, from 68 percent to 70 percent.  The mean overall 

performance for the experimental group increased from 70 percent to 78 percent.  

  

Table 2 

Comparison of Overall Performance among Three Tasks (Pre- and Post-Tests) 

 Perception Task Paragraph Reading Control Talk Average 

Pre-test 

Control 

Experimental 

 

Post-test 

Control  

 

77 % 

79% 

 

 

80% 

 

68% 

67% 

 

 

68% 

 

60% 

63% 

 

 

61% 

 

68% 

70% 

 

 

70% 

Experimental 87% 76% 71% 78% 

 

Individual Scores 

 

Figure 1 shows the pre- and post-test results by the individuals in the control 

group, and Figure 2 shows the same for the experimental group.  The rightmost 

column in both figures represents the mean score for the groups. 



TESOL Journal 52 
 

TESOL Journal, Vol. 6(1), June 2012,  ISSN 2094-3938 
 

 

Figure 1. Control group: Pre- and post-test scores in pronunciation. 

 

  

Figure 2. Experimental group: Pre- and post-test scores in pronunciation 

 

Looking at the individuals, an important division emerges when students are 

grouped according to their proficiency level.  Students with poor pronunciation to 

begin with (i.e. those with a score of less than 70 percent (below average scores)) 

showed measurable improvement in the experimental group, as illustrated in Figure 1: 

Subject 2 (62% -> 72%), Subject 4 (65% -> 74%), Subject 5 (65% -> 77%), Subject 7 

(66% -> 76%), and Subject 8 (67% -> 76%).  Yet, there was little change in the control 

group.  The mean score of the five weakest experimental students showed a significant 

improvement of 10 percent, whereas the four students in the control group with scores 

less than 68 percent increased their mean score very slightly (1.2%). 

 

Error Rates and Error Types of Perception Task and Production Task 

 

Table 3 summarizes the error rates and error types of the perception task in the 

post–test, categorized according to the following six suffixes: -al. –ate, -ion, -ic, -ical, 

and –ity.  Neither group performed well in words such as -cal/ technological 

and –ity/activity.  Around 60 percent of all subjects (60% for the experimental group 

and 61% for the control group) did not assign the correct stress on these words.  The 

1 2 3 4 5 6 7 8 9 10 Ave
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difficulty levels for these two suffixes were, thus, ranked in first and second place. In 

contrast, -al/international and -ate/passionate were relatively easier to assign stress than 

other suffixes. 

 

Table 3  

Post-test: Comparison of Error Rates and Error Types of Perception Task in Six Suffix 

Categories 

Error Rate (%) Perception Task 

Experimental Control 

-al   (e.g. international)  6 % 7 % 

-ate  (e.g. passionate) 6 % 0 % 

-ion  (e.g. profession) 13 % 23 % 

-ic   (e.g. fantastic)  13 % 23 % 

-ical  (e.g. technological) 33 % 69 % 

-ity   (e.g. activity)  60 % 61 % 

 

Table 4 summarizes the error rates and error types of the production task in the 

post-test.  Similar to the perception task, neither group performed well with words 

such technological.  Around 50% of all subjects (49% in the experimental group and 

53% in the control group) did not assign the correct stress on these words.  However, 

subjects has better pronunciation of words similar to activity in the production task than 

in the perception task.  Some subjects perceived the vowel // in the first syllable of 

‘activity’ to be stronger than the real accented second syllable//.  

 

Table 4  

Post-test: Comparison of Error Rates and Error Types of Production Task in Six Suffix 

Categories 

Error Rate (%) Production Task 

Experimental Control 

-al   (e.g. international)  6 % 8 % 

-ion  (e.g. profession) 6 % 15 % 

-ity  (e.g. activity)  6 % 15 % 

-ate  (e.g. passionate) 13 % 15 % 

-ic   (e.g. realistic)  33 % 38 % 

-ical  (e.g. technological) 49 % 53 % 

 

The small size of the experimental group made it difficult to draw statistically 

significant conclusions.  Furthermore, it might have been unrealistic to expect any 
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great improvement in pronunciation, in word stress in particular, for these students 

within the time frame of this study.  Acton (1984) reported some improvement for 

only 50 percent of a group of foreign professionals who took a course in English 

pronunciation that involved 120 hours of only word on speech.  Our course taught all 

aspects of the language, with a specific focus on for an average of only six hours. 

 

Students’ Evaluation of Online Programmes 

 

At the end of the course, the students using the online programme filled out a 

questionnaire about their attitudes toward the resources.  They reported that the 

online programmes were fun to use and they believed that their English pronunciation 

benefited from it.  Most reported that they were unable to use the programme as 

much as they had hoped, due to lack of time partially caused by the number of 

assignments for other components of the language course. Table 5 summarizes the 

students’ views of the programme.   

 

Table 5 

Summary of Students’ Evaluations of the Online Programme, My ET 

 My ET 

Lang. Learning potential Not always 

Learner Fit  Not always 

Meaning focus  YES 

Impact  YES 

Authenticity  YES 

Practicality YES 

 

My ET is an online platform that offers 30 free trial lessons for access.  This 

automatic speech analysis system can analyse the English speech for pronunciation, 

pitch, timing, and emphasis, and can even pinpoint problems with individual sounds, as 

illustrated in Figure 3. 

 



TESOL Journal 55 
 

TESOL Journal, Vol. 6(1), June 2012,  ISSN 2094-3938 
 

 

Figure 3. A Sample page of the My ET online programme 

 

In the following section, we discuss how My ET meets the six criteria proposed by 

Chapelle:  

 

Language learning potential. Chapelle defines language learning potential as the 

extent to which an activity can be considered to be a language learning activity rather 

than simply an opportunity for language use. To do so, tasks must provide a focus on 

form. Unlike some other online resources (i.e. EnglishClub and Sounds of English), 

My ET does not provide learners with sufficient form explanations and exercises.  

Students would only learn the stress pattern rules implicitly.  

 

Learner fit. The pedagogical tools should be appropriate to a student’s level of 

development in the target language. Based on the findings in this study (see Figure 2), 

the learner fit of this programme is better for students with a strong foreign accent than 

for those with an intermediate accent. The failure of the students with better 

performance to improve their stress patterns is evidence that mimicry does not 

necessarily improve pronunciation.  In fact, the result supports the advice given by 

Morley (1991) that imitative speaking practice be used only for beginning students of a 

language. 

 

Meaning focus. Chapelle defines meaning focus as the learner’s primary 

attention is directed toward the meaning of the language that is required to accomplish 

the task.  In the dialogues provided by the My ET programme, the user can choose a 

response.  This induces a component of meaningfulness to the exercise. 
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Impact. A positive impact from a language learning activity helps the learners 

develop their meta-cognitive strategies so that learning can continue outside the 

classroom.  Our students expressed high satisfaction with the online programme, 

providing them with the opportunity to continue working on their own at home.  

 

Authenticity. Rather than drills and passive listening exercises, the dialogues that 

a user has with My ET are mostly authentic (e.g. Obama’s speech) or are reasonable 

believable, such as dealing with social or tourist situations.  

 

Practicality. The online programme is freely accessed online without limitations 

of time and space. Students could continue to work at home without a problem.  

Different from some online web resources, My ET provides acoustically prosodic 

analyses, such as pitch, timing, and emphasis analyses.  Up to 80 percent of the 

students were satisfied with the (re)play function, such as clicking on certain regions of 

the waveform or viewing the phonetic symbols for the pronunciation of the target 

syllable or segment.  Seventy percent of the students reported that the display 

functions worked well, such as the contrast display of intonation with model utterance 

comment and the displays of the syllable, key, emphasis, and speed.   

Table 6 includes five questions and the response percentages for 20 students 

about their learning experiences and attitudes towards English word stress.  When 

speaking English sentences, 45 percent of the students focussed more on the stress of 

the key word(s) in every sentence.  Fifty-four percent of the students had learned the 

stress rules for English nouns/verbs. When they read English texts, 65 percent of the 

students preferred to follow the teacher’s recitation than the online resource (35%).  If 

they had difficulty in discriminating English stress, 78 percent of the students believed 

that the probable reason was that they had not had have enough opportunities to 

practise their English pronunciation.  Finally, for those that did not have too much 

difficulty in discriminating English stress, 65 percent of the students believed that role 

models, such as radio and TV programmes in English learning, helped their 

pronunciation most. 
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Table 6 

Students’ Learning Experiences and Attitudes Towards English Word Stress  

No Questions % 

1 

 

When speaking English sentences, which of the following do you focus 

more on?  

 a. The stress of the key word(s) in every sentence 45 

 b. The connected speech between words 35 

 c. The phonetic symbols of every word 

d. The stressed syllable of every word 

20 

10 

 e. The unstressed syllables of every word   

 

 5 

2 Have you ever learned any rules and techniques in English stress?  

 a. Stress rules for English nouns/verbs 54 

 b. Shifting of stress rules for English prefixes and suffixes 32 

 c. Stress rules based on different syllable structures 

d. Stress rules for Latin word roots 

13 

4 

   

3 When you read English texts, which of the following ways do you like 

better? 

 

 a. Follow the teacher’s recitation 65 

 b. Follow the online resources 35 

   

4 If you have difficulty in discriminating English stress, the reason(s) 

probably is(are): 

 

 a. You do not have enough opportunities to practise your English 

pronunciation 

78 

 b. You do not have a role model to imitate correct English pronunciation 40 

 c. You do not study very hard 38 

      d. Your English pronunciation may be influenced by your mother 

language 

35 

   

5 If you do not have too much difficulty in discriminating English stress, the 

reasons are: 

 

 a. You have a role model to follow: Radio programmes/TV programmes 

in English learning 

65 

 b. You have a role model to follow: the online resources in English 

learning 

55 

 c. You have a role model to follow: Your English teachers 54 
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Discussion 

 

The purposes of this study are to investigate the acquisition of English word 

stress of ESL adult learners in Hong Kong, and to assess the efficacy of an online 

pronunciation tutoring programme, My ET, for the learners to perceive and produce 

correct English stress patterns. The findings show that extra pronunciation training 

using an online tutoring programme did not significantly, but fairly, improve the stress 

abilities of a homogeneous group of adult learners.  Pronunciation tutoring in general 

is effective in improving ESL learners’ ability to produce and perceive correctly 

different stress patterns in words, phrases, and sentences.  Students also had a positive 

attitude towards online pronunciation instruction and activities.  The findings also 

revealed that practice with the programmes was beneficial to those students who began 

the course with a strong foreign accent, but was of limited value to students who began 

the course with better pronunciation.  A comparable set of students did not improve if 

they were in the control group.  Though the small number of students in this study 

makes it difficult to draw significant conclusions, the results indicate that online tutoring 

training could be useful for beginning students 

  The results also showed that the word in context perception task was the easiest 

task, followed by the paragraph reading task, and the control talk production task.  In 

general, the experimental group performed better than the control group across the 

three tasks.  To some extent, the experimental group raised their prosodic awareness 

and knowledge of lexical phonology.  In the classroom, language instructors can make 

use of consciousness raising activities that sensitize learners to the differences between 

L1 and L2 systems, and between the L2 system and their own inter-language 

(Kenworthy, 1987).  More importantly, all learners could benefit from learning general 

word stress rules based on orthography or grammatical category.   

Although both perception and production are considered vital for 

communication, it is suggested that we incorporate a period of perception training 

before production.  If ESL learners can notice that English native speakers try to say 

certain words with a higher pitch, representing highlights and turning points in their 

message, then they would listen for those words and pay more attention to them. Hence, 

learners can get more information from native speaker’s continuous speech without 

being distracted by unimportant words.  Only if the learners realize the importance of 

perception and production can they have a full and perfect communication with the 

native speakers. 

 

 

 



TESOL Journal 59 
 

TESOL Journal, Vol. 6(1), June 2012,  ISSN 2094-3938 
 

Conclusion 

 

This study provided English teachers with a brief overview of current situations 

of English stress teaching: learning in the classroom and self-access online practice 

outside of classroom.  It is hoped that English teachers at all levels can be encouraged 

to engage more in teaching English stress in their syllabi.  With the findings of this 

study, English teachers can have clearer ideas about students’ stress error patterns and 

know more about the relationship between listening and pronunciation.  Furthermore, 

the results also shed some light on how to use online tutoring programmes properly to 

facilitate or supplement students’ learning. 
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Appendix A 

 

Perception Task I     

Directions: Listen and mark the choice that shows the receiving the MAIN stress. 

   Example: Joe is a successful businessman. 

                 a. SUCcessful  b. sucCESSful  c. successFUL           

1.  I have many hobbies and activities. 

    A. ACtivities  B.acTIvities  C.activiTIES  

2.  I enjoy aerobics as well as photography. 

    A.AErobics  B.aeRObics  C.aeroBICS 

3.  I’m especially passionate about photography. 

    A.PASsionate  B.pasSIONate  C.passionATE 

4.  On my last vacation. I look pictures of children playing on the beach. 

    A.BAcation  B.vaCAtion  C.vacaTION 

5.  I also like to shoot majestic sites like The Grand Canyon. 

    A.MAjestic  B.maJEStic  C.majesTIC 

6.  The view from above was fantastic. 

    A.FANtastic  B.fanTAStic  C.fantasTIC 

7.  Those pictures were published in a photography magazine called. International. 

    A.International  B.inTERnational  C.interNAtional 

8.  On my next trip. I’d like to go to Europe and take pictures of historical buildings 

    A.HIStorical  B.hisTORical  C.historIcal 

9.  Right now I’m taking photography classes which are technological. 

    A.TECHnological  B.techNOlogical  C.technoLOgical 

10. Someday I want to take pictures as a profession. 

    A.PROfession  B.proFESsion  C.profesSION 

 

Paragraph Reading Task I     

Direction:  Please read the following paragraph. 

I have many hobbies and activities.  I enjoy aerobics as well as photography. I’m 

especially passionate about photography.  On my last vacation, I took pictures of 

children playing on the beach.  I also like to shoot majestic sites like The Grand 

Canyon. The view from above was fantastic.  Those pictures were published in a 

photography magazine called, International.  On my next trip, I’d like to go to Europe 

and take pictures of historical buildings.  Right now I’m taking photography classes 

which are technological.  Someday I want to take pictures as a profession. 
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Production Task II     

Direction: Please look at the following word list and pick up at least ten words from it. 

Take five minutes to study the keywords you choose and ask your teacher 

any questions you may have.  Then I would like you to tell us your hobbies 

and favourite activities.  You may take some notes below. 

 

1. remember 2. vacation 3. technological 4. historical 5. fantastic 

6. passionate 7. activity 8. immediately 9. photography 10. majestic 

11. international 12. increase 13. aerobics 14. profession 15. curiosity 
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