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Abstract 

In producing comprehensible narratives, a narrator needs to introduce participants, maintain the 

reference, and show if a switch in the reference has been made. The present study examines the 

effect of age and discourse position on referential adequacy in bilingual (L1: Mandarin and L2: 

English) children’s storytelling in Mandarin and the specific referential expressions that are used in 

introducing, maintaining, and reintroducing a character, separately. Eighty children aged three, 

five, seven, and nine (20 children for each age range) were selected from Chinese International 

School in the Philippines and four wordless picture books were designed based on the three 

referential functions. Results showed that children’s referential ability developed as they aged. 

Three-year-olds could only adequately maintain major characters, whereas the nine-year-olds 

performed all referential functions near ceiling. Out of expectation, children tended to act better 

when reference occurred later in the discourse. Older children had the tendency to employ more 

different linguistic forms for each type of referential function than younger ones. Results seem to 

reflect children’s development of two sorts of cognitive presupposition: the addressee’s knowledge 

of the referent and the addressee’s attention toward it. 

 

Introduction 

 

A narrative refers to the narration of a succession of fictional or non-fictional events. 

Narrative ability has a close relationship with overall linguistic skills and cognitive capacity and it 

develops with age throughout childhood. In producing comprehensible narratives, a narrator 

needs to introduce participants, to maintain the reference, and to show if a switch in the reference 

has been made. These functions can be fulfilled by different linguistic devices. Clearly, the 

narrator’s presupposition about the addressee’s knowledge of the referents plays a decisive role in 

linguistic decisions about referential expressions.  

Chafe (1980) analyzes the narrator’s choice between nominal and pronominal reference in 

terms of the dichotomy of old vs. new information on the part of the addressee. According to 

Chafe (1980), old information refers to the knowledge that already exists in the addressee’s mind at 

the point the utterance occurs while new information denotes information newly activated or 

reactivated in the addressee’s mind. In general, old information can be expressed and stressed 

linguistically in a weaker way (e. g. using pronominalization) than new knowledge and once the 

information has left the addressee’s mind, its treatment as given should stop. Perhaps one of the 

most influential models for understanding presupposition might be that characterized by Levelt 

(1989), who postulates that the narrator repeatedly changes two sorts of presupposition: the 

addressee’s knowledge of the referent and the addressee’s attention toward it. Suppose that a dog 

is first introduced into a story, the narrator will regard it as presently known to the addressee and 
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currently the addressee’s focus of attention. As the discourse develops and the dog is not referred 

to further, it becomes old information and no longer the focus. These presuppositions update 

again if the dog is re-introduced. Such shifts demand cognitive resources and thus we might assume 

that the more referents monitored in the speaker’s mind and/or the greater the length of the 

discourse, the more difficult the referential task.  

 Many factors may have an effect on narrator’s construction of presuppositions and his/her 

use of referential expressions, such as discourse position where a reference occurs (discussed 

above), addressee’s perceptual access to the referents (e. g., Kail & Hickman, 1992), narrator’s age 

(e. g., Clancy, 1992), and different design of materials and prompts (e.g., Shapiro & Hudson, 1991; 

Wigglesworth, 1990). For new character’s introduction, Kail and Hickmann (1992) designed 

addressee’s two situations for French children of six, nine, and eleven years: one in which the 

addressee was blindfolded when the children were telling a story (Situation 1) and the other where 

the addressee was looking at the pictures (Situation 2). Results showed that more indefinite 

determiners were used by all children in Situation 1 than in Situation 2. Six-year-olds chose both 

definite and indefinite determiners in Situation 1 where nine-year-olds used indefinite determiners 

only. Definite ones were produced by nine-year-olds in Situation 2 only while indefinite 

determiners were employed by eleven-year-olds both in Situation 1 and in Situation 2.  

 Most researchers reach a general agreement as to developmental trend, that is, at first 

employing definite expressions to sustain known participants occurs more frequently than 

indefinite expressions to introduce new participants, then the two kinds of use are fully adopted (e. 

g.,Clancy, 1992; Hickmann & Liang, 1990). However, they are at variance over the age at which 

children first succeed in introducing, maintaining, and reintroducing participants. For instance, 

Hickmann and Liang (1990) found that until between four and a half years of age, Mandarin-

speaking children demonstrated the successful use of indefinites to introduce new characters and of 

definites to maintain known ones and thus, gain some understanding of the addressee’s knowledge 

via inference. In contrast, Clancy (1992) revealed that Japanese children achieved such referential 

choices even prior to age four while Warden (1976) discovered that English children under five 

years ignore the addressee’ knowledge. 

 It is unclear whether the nature of Japanese language could explain Japanese children’s 

early acquisition but plausible is that some methodological factors affected children in Warden’s 

(1976) study, who had no opportunity to pre-viewthe materials. In other words, different design of 

prompts or materials may impact children’s narrative ability. Shapiro and Hudson (1991) made an 

investigation on English preschoolers’ and first graders’ oral narratives in terms of previewing the 

materials (or not) and including problem-solution structure in material (or not). Results showed 

that previewing pictures with eventful structure did stimulate the children to produce more 

coherent and cohesive stories. Another finding in their investigation was that in using pronominal 

strategies identified by Shapiro and Hudson (1991), thematic subject pronoun strategy was utilized 

by over half of the preschoolers and first-graders to form problem-solving stories. 

 The current study aims to explore the development of reference in bilingual (L1: Mandarin 

and L2: English) children’s oral narratives in Mandarin language in situations where the children as 

narrators have to introduce, maintain, and reintroduce referents and the addressee has no 

perceptual access.  

 

1. Referential Expressions in Mandarin 

 

Mandarin noun system is not an inflectional system to mark case, tense, number, and 

gender. Formally, Mandarin nouns can be combined with various elements like numerical 



TESOL Journal 

 

TESOL Journal, Vol. 7, Dec 2012, ©ISSN 2094-3938 
 

45 

classifier, demonstrative classifier, determiner classifier, possessive, attributive noun, attributive 

adjective, or relative clause (see Warden, 1996). They can also happen without any modifiers at all, 

known as simple nouns (or bare nouns, in Li & Thomson term). Zero nouns and zero pronouns 

are formed because of the salient feature of Mandarin grammar: nouns and pronouns do not need 

to be specified if they can be understood from context. All these result in a variety of nominal and 

pronominal expressions, as shown in Table 1. In a noun phrase, all modifiers, including relative 

clause, precede the noun. However, in English, the relative clause is put after the noun modified. 

The following specific types of referential expression are categorized on the basis of the work by Li 

and Thompson (1981) and accompanied examples are given: 

 

Table 1 

Specific types of referential expression in Mandarin 

Referential expressions 
Examples 

Mandarin English 

Nominal Zero noun （omitted） (那个女孩)在玩 (The girl) is playing 

 Bare noun/Simple noun 马 Horse 

 Numerical Classifier NP 一个女孩 A girl 

 Demonstrative Classifier NP 这个女孩 This girl 

 Determiner Classifier NP 那个女孩 The girl 

 Possessive NP 我的女孩 My girl 

 Attributive adjective NP 肥妞 Fat girl 

 Attributive noun NP 书包 Book bag 

 Relative NP 我喜欢的车 The car that I like 

Pronominal Zero pronoun（omitted） （我）不喜欢它 (I) don’t like it 

 Pronoun 我喜欢他 I don’t like it 

 
 Like English, Mandarin has the unmarked subject-verb-object (SVO) word order. But for 

spoken Mandarin, semantically and pragmatically marked OSV, SOV, and VOS are also allowed 

(Li & Thomson, 1981). Like English, nominal and pronominal expressions can be used to refer to 

old/known and new/unknown information presupposed on the part of addressee. Pronominals are 

taken as definite referential expressions, marking the known information. Nominals, on the other 

hand, can functions as either indefinite or definite expressions, depending on the context used and 

the positions they occupy. For instance, Mandarin adult speakers used noun phrases in the 

preverbal position to mark old information and those in the post verbal position to mark new 
information (Wigglesworth, 1990). This is different from English in which the distinction between 

definiteness and indefiniteness is decided by determiners such as definite and indefinite articles.  

 Until now, there have been very few studies examining factors that influence referential 
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adequacy. Besides, very less systematic research is conducted to investigate reference in bilingual 

children’s narratives. Therefore, the present study attempts to examine the effect of age and 

discourse position on referential adequacy in Filipino bilingual children’s storytelling in Mandarin 

and the specific referential expressions that are used in introducing, maintaining, and reintroducing 

a character, separately. 

 

Method 

 

Participants 

 

 Eighty English-Mandarinchildren aged three,five, seven, and nine (20 children for each age 

range) were involved in the study: 40 children aged three and five were selected from the 

kindergarten of Chinese International School in the Philippines, and 40 children aged seven and 

nine were chosen from Grade 1 and Grade 3 of that school, separately. In Chinese International 

School, English was the medium of instruction and English and Mandarin were the obligatory 

language subjects the children had to learn. All participants were Filipino bilingual (their L1 was 

Mandarin and L2 was English) children from upper class families with monthly income of at least 

Php 60,000 a month.  

 They were new immigrants from Mainland, China, and most of them (88%) lived in the 

same community in Global city in the Philippines. They had stayed in the Philippines for around 

two years and their parents were mainly businessman and businesswoman (95%). According to the 

data from home visits, the children usually spoke Mandarin with their parents, English with their 

teachers and English/Filipino with their nursemaids. Because of professional position and relative 

high economic status, parents paid more attention to international business and encouraged their 

children to learn English as soon as possible. Some parents had even given them some prize 

money if they made obvious progress in English subject. This resulted in the fact that most of 

children (81%) only used Mandarin in daily conversation with their parents and become more 

interested in English learning. At home, no children received storytelling experiences or 

scaffolding in Mandarin and their Mandarin learning mainly (94%) depended on the textbooks 

distributed by the school. Based on the feedback from the children, it was difficult for them to find 

bookstore selling books written in Mandarin in the Philippines, and most of the participants (75%) 

showed no interest to buy. 

 

Materials 

 

 Four wordless picture books/stories (please see Appendix A-D) were designed based on a 

book by Linlan (2008) which was considered suitable for children aged three to seven by its 

publisher. Each book contained four (for maintaining a character) or six (for introducing or 

reintroducing a character) pictures and the pictures were drawn in pencil and then bound into 

book form. In the two stories for maintenance, only a major character acted as the only character, 

that is, the main character was maintained. In the other two stories for introduction and 

reintroduction, a major and a minor character were characterized, the distinction depending on the 

times they presented in the pictures. The two characters appeared in their respective pictures 

except when the minor character was introduced or the main character reintroduced into the story. 

Early reintroduction showed in the third picture while late reintroduction in the fifth picture. Early 

introduction happened in the second picture and late introduction in the fourth picture. Thus, 

there were totally two referential acts for maintenance, two for introduction (one early and one 
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late), and two for reintroduction (one early and one late) in the present study. 

 In this study, two stories (Appendix B and D) contained the problem-solution structure, 

meaning a problem-solution sequence was embedded in the event sequences, and the other two 

stories (Appendix A and C) not, that is, had non-problem-solution structure. Data from ANOVA 

indicated no effect of the structure on the use of referential expressions (F=4.97, p<0.05) which 

would not be presented in detail as this is not the focus of the study. 

 

Procedure 

 

 Once permission and assistance were given by the school, the time schedules were made at 

the school’s convenience. Each child was interviewed individually in two sessions three days apart 

in a quiet room in their school in turn. For each interview, the experimenters brought chocolates 

and candies to the children to build rapport and asked the children to tell two short stories (four 

short stories in total for two interviews) to a blindfolded big bear played by an experimenter. The 

children previewed the picture books once and then produced the stories over the pictures. During 

the story-telling, the big bear just kept silence without any comments, but encouraged the child at 

the end of each story. All stories were audio taped using a portable Aigo recorder, transcribed into 

Mandarin characters, and then translated into English. Sample transcripts for the story “getting up” 

were given in Appendix E. 

 

Data Analysis 

 

 The judgment of referential adequacy in the children’s narratives was determined by 

examining how the children referred to the characters. The experimenters stopped at the points at 

which introduction, maintenance, or reintroduction function were actually performed and saw if 

the children were featuring the same character as that in the previous utterance or not. If not, they 

would see if this character occurred in some earlier sentence or not. A reference was coded as 

being “adequate” if the above question(s) was(were) correctly/properly answered by the 

experimenters. For instance, the correct answer for maintenance would be “same”. All the stories 

(320 stories) produced by 80 children were coded by one experimenter, and the other coded 30% 

of the stories. Overall inter-coder reliability reached 93.5%. The disagreement between the 

experiments was resolved through discussion. 

 

Statistical Treatment 

  

This study investigated the effect of age and discourse position on referential adequacy and 

the types of referential expression used by the children. For the first two variables (the effect of age 

and discourse position), the statistical technique ANOVA was employed. The frequency and 

percentage of referential acts judged as adequate in each function were computed for a 

presentation of children’s referential performance in terms of age and discourse position, 

respectively. For the third variable (the types of referential expression), the frequency of each type 

of referential expressions were counted. 
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Results 

 

Effect of Age 

 

Table 2 presents the frequency and percentage of referential acts judged as adequate for 

each age group and each type of referential function. 
 

Table 2 

Overall referential performance by referential function and age group 

Age 

Referential Function 

Total 

Maintenance (160) Introduction (160) Reintroduction(160) 

f % f % f % f % 

3 24 60% 8 20% 4 10% 36 30% 

5 32 80% 28 70% 16 40% 76 63% 

7 40 100% 36 90% 28 70% 104 87% 

9 40 100% 40 100% 36 90% 116 97% 

Total 136 85% 112 70% 84 53% 332 69% 

f: frequency; %: percentage; the total number of occurrence of each function is 160. 

 

 As can be seen, the three-year-olds could maintain the main characters to a large extent 

(60%), but they rarely have the ability to refer to the story characters that need to be introduced 

(20%) or reintroduced (10%). The five-year-olds, on the other hand, exhibit strong ability for 

introduction (80%) and maintenance (70%) although they still have some difficulty in reintroducing 

(40%) the protagonists. It’s not surprising to see that children aged seven and nine perform near 

ceiling for the three types of referential function despite some imperfection shown by the seven-

year-olds in reintroducing the major characters.  Noteworthy is that children develop significantly as 

the type of referential function shifts from maintenance through introduction to reintroduction. 

Specifically, children display the greatest proficiency (85%) in maintaining a character, poorer 

(70%) for introduction, and poorest (53%) for reintroduction. Table 3 indicates the effect of age on 

referential adequacy in the bilingual children’s oral narratives in Mandarin. 
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Table 3 

Effect of age on referential adequacy in children’s oral narratives 

Referential Function 
Sum of 

Squares 
df Mean Square F P 

Maintenance 

Between Groups 
2.20 3 .73 5.87 .00* 

Within Groups 
2.00 16 .13   

Introduction 

Between Groups 
7.60 3 2.53 7.80 .00* 

Within Groups 
5.20 16 .33   

Reintroduction 

Between Groups 
7.35 3 2.45 7.00 .00* 

Within Groups 
5.60 16 .35   

* p<.05 

  

An overall analysis of performance over age groups for each function (ANOVA) reveals 

that age has a significant effect on referential adequacy for each type of referential function: 

maintenance (F=5.87, p<0.05), introduction (F=7.80, p<0.05), and reintroduction (F=7.00, p<0.05). 

Post-hoc tests demonstrate that for the maintenance and reintroduction functions, there are only 

reliable performance differences between children aged three and seven (p<0.05) and between 

children aged three and nine (p<0.05); for introduction, the three-year-olds are significantly 

different from children aged five (p<0.05), seven (p<0.05), and nine (p<0.05), separately.  
 

Table 4 

Overall referential performance by function and discourse position 

Age 

Referential Function 

Introduction (160) Reintroduction (160) 

Early (80) Late (80) Early (80) Late (80) 

f % f % f % f % 

3 4 20% 4 20% 0 0 4 20% 

5 8 40% 20 100% 4 20% 12 60% 

7 20 100% 16 80% 12 60% 16 80% 

9 20 100% 20 100% 16 80% 20 100% 

Total 52 65% 60 75% 32 40% 52 65% 

f: frequency; %: percentage; the total number of occurrence of each function is 160. 
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Effect of Discourse Position 

 

 Table 4 summarizes the frequency and percentage of referential acts judged as adequate for 

discourse positions (early and late). 

In this study, early or late occurrence of referential acts is devised to investigate whether or not it 

would affect the children’s referring ability. Out of expectation, children tend to perform better in 

the late cases than in the early ones for both introduction and reintroduction. Data from ANOVA 

further indicate that the difference is statistically significant (F=5.96, p<0.05) despite an opposite 

result from the seven-year- olds for introduction. 

 

Specific Types of Referential Expression 

 

 Table 5shows the specific types of referential expressions used by the children to achieve 

referential adequacy for each type of function. The expressions that all children do not, or 

incorrectly, utilize in their narratives would not display in the table though Li and Thompson 

(1981) identify eleven linguistic forms (as discussed in Table 1).Even if the children correctly use 

the expressions, they would not present in the table below likewise if the frequency of their 

occurrence is not more than two (i.e. f≤2). The assessment of definiteness versus indefiniteness of 

expression is principally based on the narrative context where it occurs.  

 

Table 5 

Frequency of types of referential expression by Function and Age Group 

Specific Types for Each Function 

Age Groups 

3 5 7 9 

f f f f 

A. Maintenance     

a) Zero Pronoun 21 10 10 11 

b) Pronoun 0 21 28 28 

B. Introduction     

a) Numerical Classifier NP 5 21 26 21 

b) Determiner Classifier NP 0 6 0 0 

c) Possessive NP 0 0 8 18 

C.Reintroduction     

a) Pronoun 3 10 7 10 

b) Bare Noun/Simple Noun 0 0 5 8 

c) Demonstrative Classifier NP 0 5 11 12 

d) Relative NP 0 0 4 5 

f: frequency 
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 As shown, the linguistic forms used by the children in their narratives vary with age and 

function. For maintenance, definite Zero Pronouns are dominantly used by the three-year-olds, i.e. 

predicates with no subjectsare uniquely involved in the descriptions of the second pictures in the 

two stories, e.g. (他) 在穿衣服（“(He) is wearing the cloth”）. On the other hand, not only 

definite Zero Pronouns, but also definite Pronouns are typically employed by the older groups to 

maintain the main characters, e.g. 他在穿衣服（“He is wearing the cloth”）. 

 Three-year-olds exhibit no typical use of linguistic forms for introduction and 

reintroduction because of their poor performance in the two functions and thus small numbers of 

the use of the expressions. However,the other older groups mainly preferusing the indefinite 

Numerical Classifier NP expressions, e.g. 一只山羊 （“a goat”）when introducing the minor 

characters in the two stories, which accounts forabout 60% of the correct referential acts. Further, 

they also make use of two other expressions, specifically,Determiner Classifier NPs, e.g. 

另外一只熊 (“another bear”) ，andPossessive NPs, e.g. 它的妈妈 (“its mother”). These forms 

have been perceived as indefinite in their respective contexts though they can be understood either 

definitely or indefinitely in Mandarin.  

 When reintroducing the major characters, there is a tendency for the older groups (five-, 

seven-, and nine-year-olds)in favor of the following definite expressions: Pronouns, e.g. 它 (“it”), 

and Demonstrative Classifier NPs, e.g. 那只熊 (“that bear”). But definite Relative NPs, e.g. 

拿着绳子的熊(“the bear who is holding the rope”), and definiteBare Nouns (here refers to proper 

nouns and common nouns in English), e.g. 熊熊（“bear”）, can only be found inthe seven-and 

nine-year-olds.  

 

Discussion 

 

 Data of this study show several evident progressive tendencies on referential adequacy with 

the increase of children’s age. First, the three-year-olds can only adequately maintain the major 

characters, whereas the nine-year-olds perform all referential functions near ceiling. This implies 

another progressive one lying in the three referential functions: that is, maintaining a major referent 

develops prior to introducing a minor one, which is then followed by reintroducing a known 

referent. Moreover, older children have the trend to employ more different linguistic forms than 

younger children.  

 Using primarily Zero pronouns to all three functions, three-year-olds incorrectly 

presuppose the experimenter’s (addressee’s) knowledge as known when introducing or 

reintroducing a character in that they themselves can see and thus know the pictures. This is 

consistent with Peterson’s study, who reported that children aged two to three used definite 

pronouns or common names to introduce unknown people. That some three-year-olds 

indisputably cannot fully understand the pictures might partly explain the phenomenon. This runs 

parallel to the finding of Shapiro and Hudson (1991) that lack of problem-based material design 

would add difficulty to children’s reference. However, in the present study, half of the stories have 

the problem-solution structure and Zero pronouns are still primarily used in them. Thus, it might 

be concluded that it is these children’s inability to presuppose the addressee’s knowledge and focus 

that results in the erroneous use of referential expressions. 

 Situation changes from the age of five. Most five-year-olds are able to adequately maintain 
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and introduce characters, but not more than half for reintroduction. Given their ability in 

maintenance and introduction, it is plausible to say that they can presume whether a character is 

known or unknown to the addressee. However, for reintroduction, children need to determine not 

only the knowledge of the addressee, but the focus information as well, that is, whether the 

character must be foregrounded or not at the present. Mistake over the focus might cause 

improper presupposition and subsequently wrong reference for reintroduction function. 

Synthetically, the children first presuppose addressee’s knowledge successfully at about five years, 

which corresponds to the previous study on Mandarin children and Japanese children, 

respectively, but conflicts with that on children learning English by Emslie and Stevenson (1981) 

where the distinction between definiteness and indefiniteness was well shown by English three-

year-olds. This opposition assumes the possibility that children’s presupposition of addressee’s 

knowledge might be hindered by NP’s optional property in Mandarin language (which does not 

exist in English). As introduced, NP in Mandarin is optional which includes explicitly 

demonstrated NP and zero NP (NP is omitted), whereas NP in English mainly refers to the 

former. Zero NP in Mandarin resulted from the salient feature of Mandarin grammar: nouns and 

pronouns do not need to be specified if they can be understood from context. This more 

complicated characteristic in NP in Mandarin language than that in English may obstruct the 

process of children in understanding addressee’s needs. 

 Interestingly, this age also differs from that found in Clancy’s (1996), who reported that 

around two years, children speaking Korean (which also has zero pronouns) demonstrated the 

same characteristic. Different from the current study, however, the contexts designed in Clancy’s 

(1996) study are spontaneous conversations, which might require less cognitive processing efforts, 

provided that conversation skills generally grow earlier than narrative abilities.  

 Older children’s preference towards different referential expressions seems to reflect their 

mature presuppositional abilities and development in narrative coherence. As discussed, 

Children’s choice of definite and indefinite form implicates their presuppositional ability. In the 

present study, indefinite Numerical Classifier NPs, Possessive NPs, and Determiner Classifier NPs 
are applied by the children for introduction, and definite Pronouns and Zero pronouns for 

maintenance, and Pronouns, Demonstrative NPs, Bare nouns and Relative NPs for reintroduction.  
This suggests that the two presuppositions at least partly direct children’s selectivity in referential 

forms. Here, noteworthy is the specific expressions made by the seven- and nine-year-olds: 

Possessive NPs for introduction, and Bare nouns (proper nouns and common nouns in English) 

and Relative NPs for reintroduction. To employ a Proper Noun, a child needs to create a name 

for a referent, whereas to employ a Possessive NP or Relative NP, the child needs to have an 

understanding of a relationship between the referents. These abilities might be better developed as 

children enter schools. 

 Although the presuppositions may account for children’s pronominal use for maintenance 

(known information) and nominal for introduction (unknown information), the explanation of the 

use of both nominal and pronominal for reintroduction might be difficult in the same way. 

Karmiloff-Smith [16] might provide some related implications, who discovered that Children aged 

three to nine have typically utilized “thematic subject” strategy for reintroduction, that is, using 

pronoun when reintroducing protagonist while nominal when reintroducing minor character, with 

the purpose of reaching coherence. Such strategy is also used by some of the older children in this 

study, suggesting that not only presuppositions but also narrative coherence provide directions for 

children’s choice of linguistic forms. However, as the application of the strategy is not typical and 

there is no minor character designed for reintroduction in this study, the likelihood of the 

simultaneous reflection of coherence and presuppositions needs to be further proved. 
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Results of the present study show the impact of discourse position on the children’s 

referential performance. Based on the assumption that narrator constantly monitors and updates 

the information in his/her mental model, it is expected that context has the ability to influence the 

narrator’s success in reference. It has hypothesized in the Introduction section that the greater the 

length of the discourse, the more difficult the referential task and hence, the poorer the 

performance. However, this is not the case as the data shows. In contrast, children generally act 

better in the position where the reference happens later than earlier for introduction and 

reintroduction. This might be due to that the late occurrence of introducing or reintroducing a 

character results in longer no-change length than that early one, which emphasizes the new change 

made by introduction or reintroduction of the characters and thus captures children’s attention and 

interest. In support of this view, Greenfield and Westerman (1978) have found that changes 

happening in the environment was more probably to be encoded than other actions by young 

children and hence, to attract their interest. 

 

Conclusion 

  

Children’s age-related increasing ability to make reference seems to reflect the progressive 

acquisition of two sorts of cognitive presupposition: the addressee’s knowledge of the referent and 

the addressee’s attention toward it. As discussed previously, Mandarin children’s presupposition 

about addressee’s knowledge first succeeds around five years while such success was made by 

English three-year-olds and Korean two-year-olds in turn. Mandarin children’s later 

presuppositional emergence than English children might be accounted for by NP’s zero property 

in Mandarin language. Different context design may explain the earlier demonstration of Korean 

children in the referential ability. These explanations, however, need to be further confirmed by 

studies with carefully material control examining the comparative use across languages and within 

the same language, respectively. 

 The present study will provide an opportunity for linguists and educators to overview 

children’s acquisition and development in Mandarin reference and related psychological and 

cognitive aspects. Results can help kindergarten and primary teachers to have greater awareness 

and understanding of the use of reference in oral discourse in Mandarin. Importantly, it would 

remind them of paying special attention to the optional characteristic of referential expressions in 

Mandarin and provide them with the direction to create a suitable environment that will stimulate 

children to properly use reference during their narrative production in Mandarin. Moreover, this 

study will also provide curriculum designers more insights into the design of appropriate narrative 

materials for Filipino bilingual children in order to develop their narrative skills, specifically, their 

use of reference in their oral narrative production. 
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Appendix E 

Sample Transcription 

Transcripts of the story “getting up” from a three-, five-, seven-, and nine-year-old 

 

A three-year-old 

Mandarin narrative: 在睡觉，在穿衣服，在刷牙，在吃东西。 

English translation: “（He）is sleeping, （he）is wearing the cloth, （he）is brushing his teeth, 

（he）is eating something.” 

 

A five-year-old 

Mandarin narrative: 

从前有个男孩在睡觉。闹钟响了，他在穿衣服，他在刷牙，他在吃早餐。 

English translation: “Once upon a time, there was a boy sleeping. The bell is ringing. He is wearing 

the cloth. He is brushing his teeth. He is having breakfast.” 

 

A seven-year-old 

Mandarin narrative: 

从前有个男孩在床上睡觉。闹钟响了他在穿衣服。他然后刷牙吃早点。 

English translation: “Once upon a time, there was a boy sleeping on the bed. The bell is ringing 

and he is wearing the cloth. Then he is brushing his teeth and having his breakfast.” 

 

A nine-year-old 

Mandarin narrative: 

小明早上还在床上睡觉。闹钟响了他从床上爬起来.。然后他开始穿衣服。接着他就刷牙

洗脸。要上学了他就坐在餐桌旁吃牛奶和面包。 

English translation: “Xiaoming is still sleeping on the bed in the morning. The bell is ringing and 

he gets up. Then he begins to wear his cloth. Next he is brushing his teeth and washing his face. It’s 

time to go to school, so he is eating bread and drinking milk beside the dinner table.” 


